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Perceived Teaching EffectiTilesa.of Black College Faculty .

Most.predoMinantly bltck odlleges 2
in this country were established

after the Civil War by the Freedman's Bureab ana'by religious groups ...to

assist emancipated black slaves (Holmes, 1934; Miller, 1932; Perry, 1975;.

Robinson, 1935). FOr many years these institutions Isere the major avenue

ifor higher education for black professionals, many of whom proVIded.leaderr

ship for the black community' in a dualistic society.

^The'advent of 'affirmative actic guidelines by the federal,gpvernment

stimulated traditionally whine colleges and universities to not only open

admission to blacks, but to actively recruit and financially support

academically successful black students. The effect of thesepolicies has
t

been that a substantial majority of high achieving students now attend

white colleges (Blumenfeld, 1968;,MCGrath, 1965).

Correspondingly, the majority.of students at black colleges fall about

one standard deviation below the national norms in academic achievement

(Parmeter, 1975)/.1' Inaddition,'some two-thirds of these students some

from families with less than1,200 family income.' One-third of
(come

fathers and mothers of black college students are domestic workers or are
II

laborers, and one-third of the fathera have only a grade schoo education

(Cheek, 1970). Thus, the clientele of black-collegesconsistsof a large
. _

numb f lower class students, partinulirly as compared to pir white

college counterparts.

Proponents of black colleges, in the face of increasi federal pres-

stre for integration orthe fadUlty and student body in or er to meet

,affirmative action guidelines; maintain that predominantl black institu-

tions are superior to predominate white institutions in assisting black

youth with educationally and economically disadvantaged ackgrounds to

p icipate in the contest forupward mobility. For exa 1 ', when the

O
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4
'student and faculty are predominantly black, there are no racial barriers

--.

to overcome. ,Too, other ,black students and faculty members may provide

(

. . o -

successful role models and a sense of pride and security for students whoa,
.

have attended small, rural'secondary schools and/or who,have not performed. -

4. ., .

o
Well academically in the past. Finally, the black college offers a setting

where special academic remedial needs may be met by faculty.metbers who

have had experience in dealingt'with black students who ,coe from similar
4

, .backgrounds (Butler, 1975). e

In carder to provide substance to this argument, it is important that

black colleges employ faculty who are effective in dealing with a variety

of
4 those considered'academically handicapped. Ideal

faculty members are not concerned with the scholastic entrance requirements

of the institution, but welcome the fact that an "open" admissidns posture

encourage and enable disadvantagekblack youth to attend college.

respondingly, although there is Ameconcern about acadepic standards, they are

more concerned with assisting academically deficient'studentfirto be success-

in
.

.ful
.

a college. In.addition, the ideal faculty member should be able to
, \ , ,e

deal with the complexities of instructing such students., d be 4a
tr.

ab14 of

/Implementing the hard =; and soft-ware of modern il!!!iictional technology.

//It f011ows'that administrators in black colleges examine thee'dentials_

and letters of recommendation of applicants for faculty pOsitionp EC" evidence
t '

,of the attitudes and skills ideal faculty membersshould have, and base their

t ')recommendations for hiring, tenure, and promotion on their appraisal of the'.

. .

extent to which 'faculty Members demonstrate thesedivalities.

The purpose of this paper is to empirically,examipe the question of

whether this conception of the "ideal" faculty Member deiciibes tile:more
.

.
. ,

effedtive teacher in the black college setting. 'Specifically, oUr,ohj'ec-'

tive is to ascertain whether Variancv in teaching effectiveness, as assessed s

,

a



. r

k.

Teac ing Effectiveness,
3

by.students, can be attributed eo particillaesocializat on experiences and/

or attitudes and behaviors of faculty members employed r n black colleges.

A review of literature related to the specific objective of this paper

was non-Troductit i.e., spdies exploring the relationship of Socialize-

tion T4eriences, attitudes, teaching behaviors, and pOceiyed teaching
, -

7

effectiveness of faculty in black colleges could not be located. However;
6

Morrison :and Friedman (1978) in a secondary apslysig of data collected on

community college faculty in Pennsylvania found the relationships between

socialization experiences and'selected attitudes of f cu
f
ty ap independent

variables and perceived teaching effectiveness as th1idependent variable to
4

be non-egistant. However, they were unable to include teaching behavior as ,

, v ,
a variable in this analysis and, therefore, suggested t further.research

on this issue should include teaching behavior and replicated on different

populations of faculty.and students in higher educiction.. This study represents

such an attempt. rr

Theoretical Consideratio

The framework underlying this study asserts that it is largely through

specific socialization experiences that knowled , values, and attitudes

are acquired (Minis E.teltzer, 1967; Mead, 1934 Strauss; 1956). `Viewed

within this perspective, the - attitudes ot bla collage faculty toward-the

role of the black college' are the results of fltefactional erriences

whi

lr

-occurred in their work settings. This; earls to an assertion that

specified attitudes vary according to the so ialization experiences of

individual faculty members.
, .

.

One such socialization experience is hat of the individual's identifica-
'

tion of reference groups (Shibutani, 1961i p. 61) which are themselves

determinants of values and attitudes. These groups may be ones in which

an individual actively holds membership or those, to which she aspires:

t

5
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In essence,., reference groups constitute significant others for the individual.

FrOM this perspective, attitudes toward ojen admissions, liberal retention,

,and academic standards policies may be viewed as a result of interactional,

"experience occurring in the work setting or as the reflection the

prevaileing values, and attitudes of those occupational reference groups
1 ' 1 P

.with which the individual identifies.

Individuals 1acquie their reference group identity through their
.

\

.,socialization experiendes. This process has implications for the way, in
1

,

Which individuals act to select and create their own social environments.

For example, if black college faculty members attended a bldck college asss

students and if they intend to concentrate anfteachihg, it is likely that

black college ,faculty will serve as their reference group
, on the

othq hand, they have had no experience with a black college r intend to

concentrate on their research interests, they would be more likely to select

, .

faculty other than i the -slack college as their reference group. It is

reasonable to assume that those Who have black college faculty as their. ,

;

.refprence group will accept the notion that the black college shourd be
s

4

characterized by open admissions, liberal standards, and an emphasis on

student retention and development.

The relatiOnships discussed above are summarized'in Figure 1.

Figure 1 about here

tion eiperiehces'are viewed as directly and' indirectly affecting acceptance

of the black College mission. and,,,as directly affecting the adoption of
1 4 4

o 0 :

instructional strategies which encourage the'active (as opposed to passive)
,,,.

9
p

involvement of'sfudents in the classroom. An indirect effect arises as
' -.

.

socializatiOnexperiehces,cause the adoption of a partiCular reference
.

1-

group identity which ih turn caus;;acceptance'of the black college mission. ,' i '..r
...

. .

, . .

, .

(or concept), and fosterstadoptiork Of instructional strategies which induce the
.

. , ., . ',,
..

.. -'

,

O
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active involvement in students in class activities. T4d involvdment, more-

..,

-1.b,over, iallositively received by students and is perceived Wthem tobe

mord effective- instruction than strategies which-tend not to involve them.
. 1 . . .

_ . .

, actively in classroom activities (i.e., lectures).? 'the operational definition
. .

Teaching Effect,tveness
5

of these variables and their specific relationship will lit given in the

empirical model described in the followingseaion.

METHODOLOGICAL CONSIDERATIONS

Data Collection

Data to test the theoretical model were aequired through a,

1976 survey of fgculty and students at a four-year black college
.0.......... . . :

,i

N. :e
located in the South. All full-time faculty at this school With a .' ,---

., '.s',. ,,..-

few exceptions 4 (N = 243) were surveyed; 192 of these faculty members 't
.4t;.' :*kkreturned completed faculty an

.-

questionnaires, (79% re onse . cr N-
.

rate), The student'survey was adminiStered to 4o classed of each -11'

.
'

faculty member randomly selected by the investigator. Since it was 4111

.

administered and' completed in the classroom, the response rate for

a given)classOas quiteigh. sIt must be 'recognized, howev r, that,

the student evaluation-of-instructor data is not based.on a true

5random sample of each faculty member's students.
.

I

Empirical Model

Operational Definition of Variables

Socialization Experiences. From t e virtually infinite reservoir

'.of socialization experience proxy indicaEbrs, three with strong,.

plausibility Of affecting'the extent of acceptance of the black college
.

concept'and the adoption'of a black college faculty,_ reference group .

were selecttd: race of faculty member (black or nonblack),*whether or not

the faculty. member had taken one or more education courses, aria wheth or
.

I. not the faculty member had a doctorate.
4

ti
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6
-_. .

.

.

_---.=----.'"Reference group identity 'is operationallzed as a dichotbibus variable

by
Ni

ascertaining where a fadilty member would prefer to teach if s/he had
.

,'

,

. complete freedom of choice, Le., in-a blapk college Or in +a university
;,

i

(doctoral degree, granting institution). If-the latter response was

selected, .it is inferred.that-the university facultyserves as that per-

son's reference group: if black college is selected,-it -is inferred that

the faculty of a black college serves as. 'the reference group.

Acceptance 6 the open-admissionsconcept is measured using a

combination of six-point Likert -scale items. The items constituting

, '
this scale were modified from-s.scale measuring a ceptance of the com-.

'munitir college concept (Morrison, 1972), becausein many respects,the

two concen4-- ts,are quite similar, i.e., both institutions are essentially

open door institutions with a commitment to assisting academically

--
disadvantaged stud-diets develop their talents. Encouraging students to

advance themselves socially and academically and to remein'in/schObl

once they enter'is emphasized over concern with scholastic entrance

'requirdthents and upholding apadeMic "standardW The specific items

used in thia'scalewere_identified both a pribri end through the results

of a factor analysip of 50 items used previously for acceptance of theA

'community college cacept (Morrison, 1972), progressiyism and traditionalism

'in public school teachers by kerlfieger (1958) as modified by Hill and

'Morrison (1976) for college teachers, and student and subject role.

orientations (Morrison, 1972). TbeitemA interpreted as measuring
.

. .

acceptance of the open admissions concept are given in 'Tab le 1. Their

factbr loadings are given in Table,2. Scores for acceptance are

Insert Tables'l and-2 about here

4
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a

A calculated by summing standard scores:( eighted by factof score co-

efficients) for each item in the scale.
6

Teething behavior Was operationalizedIrom an a priori scale of teach-
.

r

#

ing behaviorg administered to each.facultimethher (see Table 3). A

r ,Insert.Table 3 abort here

principal-factor analysis with itarimax rotation of these items revealed
( .....

5 factors (se Table 4). Items
.

6 and I were used in'a scale interpreted
.,

.

InsereTahle 4 about here
,i;

.

as an active 'involvement of 'students- instructional strategy. Student
\

1 Studepi
. .

petcelition of teaching behavior was Operationalized by the mean response.

. ,

-of students to a series of questions adapted from the questions asked
-

)

teachers about their.teaching behaviors.(see Table 5.). The principal-
.

Insert Table 5Aout here

factor analysis with' varimax rotation of these items revealed 2 factors
.

(see Table 6). Items 5and 6 were used in a scale interpreted ).ei# _

Insert Table4)-about here

the proportion of students who participate in class,
8

Again, scalp '

Ar, .

,
scofes were calcUlated by summing standard scores (weighted by factor

score coefficients) for,the average response to,eaqh item.

Perceived teaching effectiveness of a given faculty member was

ascertained by 13 questionnaire items completed by all students in two

_cif that instructors classes, (see Table 7). Faculty members were assigned

. Insert Table 7 about here
,/ 1

the mean Of their students' scores on each item. The questionnaire

items assessed the-teacher's knowledge of th'e'subject(as perceived by, .

4'.1
. ,

.

students), his/her classroom management practices, aspects of&is/

,her interpersonal behavior. Correlations among the mean scores on

these 13 items were dominated by a single factor (see Table 3).

9 ('

.



L Asert Table 8 about here
, . 4

4. .

Cons quently; each item was summed with unit'weights in developing the,scale -°
,,..

1 .

score r each faculty memb\ser.
.1

,.

. 1 s
!Z ,....0

'The usai model-for,eipirical test is given in Figure 2. This,elaborated
) .,.

4.
gig

Insert Figure 2 about here
,

, . .0. s f

model folloWs rom the general one given earlier in this discussion. Race is
! .

,

assumed to be CAFelated with having exwerience with education courses because
.

:*1..
,

ht.a hlatk"College one'would cXiect/that a dispropAtiOdate tuner of black

faculty members (and particularlyche older faculty) wOuld-have had
--,

.

courses in,thebaccalaureate prograMs,as- a consequence of the.black experience

41

TeachinglEffectilienesg
- 8 ,

rt

in this co'untr'y, i.e., education and the ministry were the major avenues of

!rcoming a professional; It ispogited that being black affects the adoption

.=of a EllaCk.college faculty as one's reference group. Prior to the last decade

.(and after World War III being nbnblack would indicate a pref ence of the

black college faculty as a reference group and an Acceptance Of the blask

,college concept because 'bites who desi'red to work at black colleges did so
. .

out of race relations interests and/or a-missionary spirit and had a.reason

ably free choice in the Academic marketplac (Decker, 1955). Since.the

decline of the, academic marketplace, however, many 'Whites choose to work in

.black colleges simply to have-i-teachingposition.

Education courses. tend to stress that teachers should be oriented to the

developmentof studenta and use a variety of teaching strategies, preferably

those Which actively involve 'students., Therefore, it 'would be expected that

if such courses ard,successfu/,In their socialization objectives, people who
.

have experienced education courses would tend to choose instructional
. .

strategies that involve their students in class acthitie as well as accept
/ ,

-
-. / ,.

open admissions and liberal standk.ds policies for.the black college. Faculty
1 . -

members, who hold doctorates tend to be more concerned about standards and .

entrance requirements, and, therfore, would tend 0 reject the black college

Yo'.
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..concept as an illegitimate one for.an institution bf higher education.

It id reasonable to assume that
I
faculty'mebers who haveblack.faculty .*

as their reference group would fag() accept the blac kcollege concept: One

may. assume that faculty members'who accept(theblack college concept, and who

generally have experienced professional education coursework in'thei.own
.

traiAing, would want to use instrudtional arategies which encouragamttidents
,I..

to be active in their own learning,in,the classroom., Too, if theteacher

'

uses an active,instructionil,strategy, it would *be reasonable to expect that

students would perceive this and would beencouraged to take a more active

role in the class. Finilly, it is postulated -that,the more involved students

A

are withclass activities, the itpre positiVely they will evaluate their

Instructor.' It'iS also postulatedthat the.grade a student expect&
. 4. 4.

receiVe'will influence holy the student dill evaluate his/her instructor, and
.

that the.-more.'active students aie.in classroom activities; the higher th e

..

grade they expect to receive.:

--4u ents are aware of-1.1mi their'instructOrregard them and their in-
-

... P stitution, i.e.,the extent to whilh their instructors accept the black

' , . ,

. -

college concepti,Therefore, it is reasonable tbs assume that teachers who
-I'. ,"- t

, .

.concept
. 7

accept the black co/legec will be perceived to be more effective--
. , .

...

.

teacherein"that'setting because the behaviors.relatet to that atitdde

would be positilie vis-a-vis their students and towards' the institution.

The niatrfx of
.

the empirical model

Analysisof Data

Pearson;product-moment correlations for the variablesin

is. given in Table 9, Since tests fpr linearity and-

, Insert Table 9
;
about here .

.

'interaction fund thai there were no 'significant interaction and-that all

relationships were linear, path analysis was used tto estimate the empirical

r.

'model presented in Figure 2. Standardized,path.coefficients are used instead,

4.

a
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of unstandarJized structural coefficients because-. concern in this study is ,

4

4

4

....

,
with the relative contributions, of variables in one population and because

' the scaleAletrics oft tie variables in the-model are'arbitrary, so traltNik
,

. .. . .,

* =, . - A .

of unstandardized strAituralcoefficients teased on these metrics so would , .

4 . .

be arbitrary. .
4

. , ..

0 % \
'

The initial results °Lae-Ordinary least
square.

s S
k

OLS) regression .

analysis are given in Table 10. Following the theory "trimming" strategy'

Insert Table 10 about here 4.=-

.

. .

advocated 1,7 Heise (19-5, p., 195), the paths .for' which IPI 1.'s belcw'some
, !

arbitrary figure may be deleted, thus generating a new model whosejsaraketera

can be reestimated. Itrthis case there were si rlaths clustered about the

.

customary.tutoff criterionldf Ipl < .100.
x

The parsimonious "trimmed" model
'

ts is given in Tabl9'11 and the reduced- forMlotthe full model\is.ftesented in
-

k
, # .. .. ..:o

I

.

V\
. \ , Table '12.

Insert Table 11 about here

i - -
Insert.Table

-
.01 . d eT

4 4" ' Discussion

IRS '
The structural Coefficients in the tripme4 model give eneral support

6 the theoretiCal model described earlier. 'In this partial' college,
'

.
.

,

seleCted IndicatOrs of social gatIon experiences are 'related to o tion'., '
P e

. ..

.... , of certain attitudes which a cnrethen_ into the aacion
o

of particular
. r . .

r 0 i--- w r.

instructional strategies. For example, bkack:facaty metnbers tend toicttoose'-
.

i

s

F

eN..
,blick(tollege feculity as their refefretite group',(pf .56), ind those.who.

q
A

1
,

\ j
'- a ' -'

choose blaCk cdllege faculty as their reference grottp tend to accept-the , 1 ....
.

. . I

14. opeeadmissions;concept (p = .15)., Th,additionck faculty members tend',
,,

. .N , ,..
.. ..

-.
. . .

to accept the open 'admissions concept more than .do iheir nonblack colleagues 4P
. : .

.

.. . . .

(p = .16)% Those-faculty members who have hadleducatiop courses are. more

.

likely 6 use instructional strategies which aria designed to inoiitce mode -

..g _
. A ,

f -
i

# a . .
., 1r .

'

V

r

6 12

-
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active involvement of studenta4n tfin classroom (

who accept the open admissions concept p = .12).

reaching Effectiveness
11'

p 4H35)-, as do teachers

These strategies, in turn,

.
induce more involVement of students in classroom activities (p =0.34), which

creates an expectation of receiving higher grades (p = .46): However, the

4

expectation of receiving higher grades does, not affect the ratings

student6 give their instructors. Finally," the indepe4dent effect of

st0deAt involvement, in classroom acttViges on studs kevaluation of instruc-

1

tion,is strong (p = .70).

As demonstrated"in the reduced model (see Table 12), the source variables

of race, experience, in education courses, and

na effect, on perceiVed teaching effectiveness

degree level have practically

that is not explained throtigh

; other variables in the model. The same may-also.becobserved for the endogenous

.variables of reference groups and acceptant' of the open admissions concept
.

Consequently, administrators and faculty at this college should nbt rely on

such attributes when'they consider new appoiltpents, if they regard student

assessment of teaching:effectiveness as a valid indicator of teaching
_7

effectiveness.

-- , .

.

_The finding that student involvement in classroom activities has a strong
'

independent effect in explaibing s4 udeflt assessment of teaching effectiveness ,

is the major finding of this stud. If it is deemesirdesirable to increase th>\_...--/
, -

ratings teachers receive from students, teachers must deVelop strategies
4

Which
,

. .

,

lead to a'more active involvement oftheir students' in class activities. The

question of whether this goal will also increase learning is open to some
Es*

:debate. However, there is sem evidenci of a positive relationship between

OP dent perceptions of teacher effectiveness and actual achievement (4cKeschie,
. _

1969, p. 214). ConAequentlyvhere is reason to encourage the development of

inservicegigbrkshops for training teachers at the college in instructional methb-

. aologies which do more actively involve students in their own learning activities

in the classroom.

04.
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Footnotes

1
The author would like to acknowledge the assistance provided by Paul

Buscher and Kris Anderson in programming? Ralph Larkin who provided excellent

criticism of an earlier draftnd the University of North Carolina Faculty
=

Research Council for-partial funding support.

A

2All known as the traditional blzick collegdAnd hencefor i referred

to in tikis, pap as "black collegL"

3The description of the theoretical framework which follows is derived

from the earlier investigation concerning community college faculty(Morrison
/-

& Friedman, 1978).

4
Facultymembers with less than two undergraduate courses, all Department

of Military Science,faculty (11 members),, all Division of Nursing faculty

(10members), Department of Musid faculty meibers who were engaged in one-

,

to-one
/
instruction (10 members)', and 19 facultyremhers who were'ill, out of

town, etc., during the'data collection period were not included. ROTC and

,
nursing faculty members were not included. because of difficuities in scheduling

teacher evaluation periods due to the nature of student activities, i.e.;

hospital assignments f student nurses and field activities of ROTC students

during the data collection period.

5 sA
Thekrandom selection of full classes' constitutes a type,of cluster

. r 7- jilt

samplihg scheme, whiCh generally inflates variance but does not introddcd

,.s 'systematic error.

rr

J

4

EISee SPSS manual (Nie et 41., 1975, p. 487) for a description of this procedure.
.

'Reliability ( );'validity (p) (see Heise & Bohrnstedt, 1970)were: "Q

in .77, p

7
Reliability and validityof this scale were: 11 = .66, p .75.

6

44r
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8
Rel/Ability

1

9Reliahi1iik

4

4

and validity of this scale were:

T aching Effectiveness
15

Std = .72, p

and validity of this scale w re: = .98, p u .99.
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,Table 1. Iterilt-Comprising, the Acceptance of .the Oped AdMisolOns Concept'Scal4

1. The scholastic entrance requirements of predominadtly black colleges are
too low.

,...4,

.

2. Too many faculty memlIrs allow sub-marginal students to aim theii courses.4.
a

. .

3. There tends to be too much stress in predominantly black:colleges on
quantity of students and not enough on qualip of student4.

\,..

4. Our administrative staff is overly concerned with student retention rate..4

S. Faculty should maintain)a uniform grading standard-of acaaem4 achievement.

6. What is needed in modern schools is the' revival of the authorityof the
teacher. '

,
t

a
Respondents were asked to indicate the extent of their agreement to

each item on a. 6 -point.scale ranging from strongly agree to strongly dis-

agree.

,e

1

t

18
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Table'2. Factor Loadings Acceptance of the Open Admission Concept Scale

4

Teaching Effectiveness

1,7

Items '' Loadings

1 (Entrance requiremenes are too low) :581

2 (Too,many sub-marginal s4udents pass) .574

3 (Too much stress on quantity, not quality) ..629

' 4 (Administration overly,con9,4rned wit rtention) .537.

5 (Faculty,,shoiildMaintalhuniform gil i
i

standard) .432.

6 (Need revival,of authority, of the teacher, .436

a
For specific wording of each item, ,hee Table I.

S

19
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Ttems'Coddrning

Teaching Effectiveness

18

Selection of'Instructional,Strategies
a

1. Give student :a 04tten instructional objectives which are very specific
4 ?, '

4.24' SUpOltment,my lectures with sides or- overhead transparencies'.

-5. Grade students "on a curve"

4. AJ4ow individual students to mote through a course their own pac.e.,-
ti

5. Subdivide the student body in a course into smaller groups

'ii ,

..
a

4. 101ve students make formal in-class presentations
, k . -

7."'Give students a choice of topics to study-
i0eJ

4.- C

8. enerate my own written Or 't horded instructional materials (not "tests)
for student use,

/ .

.
.

1'.

i
9.,i1 Use films, videotapes, or slide/sound presentations to present subject .--

matter. .

1

.1011 Use testa for diagnostic purposes instead of counting them toward student .

,,,e grades b

.13i Present essential subject matter *lecture ,

.. A 4

12. Allow students Co use the grade of "incomplete" improve the quality
,. of-their work

I

, .

X13.13. Use discussion.methods (e.g., Socratic technique) to present subject matter

aApprecleation is extended to Charles P. qiedman for his assistance in

developing these items. Respondents wefe asked to indicate their usage of

each strategy by use of a 4-point scale,ranging from "almost always" to

!!,9ever.44

-20 j*
f.

41
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( .

Table 4., (Factor Matrix of Selection of InstfuotiOnil Strategies'Icem4

Eigenvalue

. 'Cumulative Percent
of Total Variance

'.Factors

.1
.

e4..<

3.389

26.1

r 1.400
. ,.

.3.,6.8

. . .

1.325 '1.087-

, w

47.0 55.4
I.

i .

1.063

63.6

Itemaa , FaCtOr Loadings

7 r V .

'-.059 .326 .055 .601' .442
+

..-
.

.

.762 .192 -.608 .033.030

.
.

3 -.015 .141 -.089 .210_1! -.484

4 .093 .6-28--c, '' .151' -.134 -.632
..

.

5
A-

.175 ..424 . .322
at

-.0691 '.016

6 .248 .205_ .660
.

.089 .078-

7 -.066
.

.238 :6°114 ' .091. .163

'8 .286 .176 .087 .045

aki

i-.-405

9 .774 .066 .266 .006 .051'

10 .120 .498 .213 .130

.11 ) -.651 .015 .764 -.115

12 :146 .464 .319 .090 .1
(

.125 .135 ,431 . -.125 .020

Specific' wording for each iteM is given in Table 3.

21
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.
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StrategiesTable 5. Iteis Oncerning Student Perception of InstructiOdal, a
... . ..

, $
.

. .

dilW
°.\ 9

.f. Does the instructor encourage students too participate in cladb discus-. .

sionil
4:..

.,
.

'.2; Does,the instructor supplement lectures with slides or oveihad -trainsp§r-
., . encies? .,.

4 17 da ."4

3. Does the instructor grade students "on curve?" .

. 0-

,Does the instructor giVI students a choice of topiLcs to study?

a

Do you,partidiPat& in clasfi disdussions?

N.,,a
Students in each cl asaNwere asked to respond to'these items on a 5p

point-scale ranging from "poor" to- "excellent."
.

.

. r
41 i

. $

ti

A

tz-

r

3 .

,

I 22

a

s.

a

'
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Table'6., Factor Matrix7of.Student Perception of .

Instructional Strategy Items

A

Eatnvalue

Cumulative Percent of-
i 'Total Vatiance

Factors

2.619

43.7

1 200

63.7

Itemsa- if Factor Loadings

.."'

(.. 1. .. /

41

--1

11.785 7.653.

. ,

2 , \ 1309 .i16
4

3 -.0224, .790

. 4 -: .673. .285
0

* .

5 , -..760 .009
. .....

10.

a
For specificwotding-for each item, see Tablelat. The" factor

matrix was computed on mean responses,of students in each class.

'\

4 4
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Tdble 7. Items Comprising the Perceived Teaching Effectiveness Scalea

I.

2

Is the instructor actively

Is thf instructor sensitive

helpful when you have difficult00

s,
to student's teelings and problensi

3. Does the instructor increase your,,4iterest inthe subject?

4. Is the itstructor fair inthis. dealings with the student? - ) -0,

.
,

.

5. Does the instructor displey,sufficient kuowledge of his subject?

6. Does the instructor clarifyi.the material for the class?
1"

7. Doei the instructor respect students? 7 :

8. Does the instructor tell students when they have d6ne'particularly
well?

9. Is_e-isstructor prepared for class?

10. Does the instructor disting ish between his opinion and facts?

11. Are,the instructor's 'direct ons-clear?

12. Does, the instructor stimulate thinking?

.
13: Has the instructor helped'You make the at sufficiently

relevant to your needs/dnd goals?
1

a
This scale is a slightly modified version of a student evaluation'of

'

?

faculty questionnaire developed at Edrrisburg Pennsylvania Area Community

College. Students were asked to indicate their response to these, items on
t

.

.

.5s.

a 5- point scale ranging fro1m "never" to "always."
...!

7

1
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Table, 8. Factor Matrix of PerceivecliEffectiveness items

. .Eigenvalue
I'

- Cumuldqve Percent of.
Total Variance

Factors

1

9.08 .83

91.6 . 100.0

Factor Loadings

(Inatructiir is helpful)

2 (Instructor is sensitive)

3 (Instructor increases interest)

4 (Instructor

-

(Instructor

(Instructor

(Instructoj

(Instructor

(Instructor

10 (Instructor

Awn (Instructor

12 (Insirbctor

13 (Instructor

is fair)

displays` knowledge)

clari ies'material)'

respec s,students)

praises

prepared

distinguishes his opinion)

students)

cdirectio are clear)

stimulates thinking)

makes mateial relevant)

.930 -.051

.854

.896 ,-.85

. 853 s -.171 '511.

.783 .443

004
,

.759

-.270

693

. 815

. 850

.876

. 905,-
/

a
See Tate 7 for a complete description of theitems.' The factor matrix

was derived from mean student responses in each class On each'item.
4

do

4)
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Table 9.-PearsoilHoment Corrilatitr, Metns, and Standard Deviations.

100

X
2

'X
3

X
4

.34 1.00

.3C1

3

56

-.14 71a00

6

(

.11

X
8

- .6

.24 ,

IPP
.14 -.16

.00

.36 .07

.30 .18

.09

..24

:20

,

.17 .1.00

-

.0

4.6

.4'
'1

1.00

X9 :01

,

g x
1

1.
X

-.01 14 06 .60

L. . ,

X4 X
5 46 47

X8
X9

milm., 4 c,-

1129 1.79 1.44 . .61: r.03',, , .40 .00 2.30 52.77
4 . .a. . -

'.

SD .45 .41- '4.50 .49 -.60 .70
1,,,

.81' 49 5./6-
. .

a ...Na 175 183 '192 190 179
9

181, .119/ 192 192

X1

X
2

X
3

,

044:

,33

3--

.4

.'
. .. . .

= Race (1 = nonblack; 2:.= blacy '' ){ = Active Involvemtnt of Students
7., as Instructional- Strategy

= Education Courses .

'' (1 4., ncine; 2 = 1 of :pore)
7

. Participate in Class Activities

X = Proportion ofStucients who

= AcademicDegree Level
(1 = nondoLtorate; 2,= doctora

. 'A
X.4 = Reference Group, Identity .' ::i..-X

9
= Perceivtd Teaching Effectiveness

(1-= nenblack coliege.(2 = ., - 7 . -,
''ca black'collegek-* . . ....

-= AverageExRected Grade

.Acceptance of the Open,iasions
.Concept

-A. -

p
f°

.

syary duto Pair-wise deletion Of.mi4ng data.e.

4

4. A \ '.
.: .. " \ 2E A*

er.

N.

A



able 10. Path Analysis of Full Model

t"

:

6

4

NI

X. Racd- . .

-4\

X = EducatioA,Cbutses
, =

/ X3 - Academic, Degree Level

X4 = R;kerencJ GtOUp :Identity with slack

\

College Fadulty

- ACceptgae of Opep AdMissions

112 .(X4 .,12;

R2
(X55. .1234

25
.15

.11

X
6

= Active Involvement of Studeittk as Instructional
Strategy

= Proportion bf Student& who Participate in Class
Activities

= Avetage Expected Grade

X = .PerceiVed Teaching Effectiveness
9 ,

Ui = Disturbance on Xi ,

2 (xil 67) = .21

2
R (X9

.578
)-; .48

(

28'
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Table 11. .Path Analysis of Trimmed Model

4

x
2

.56

.16

.35

.82 ,
X

-.2> 4

.15

.).96 U -

.12

U
7

6

.83

.92.

.34

X

.461 .70

U8

xi 7 Race ^N.

X
2
= Education Courses

X.3 = Asademic,Oegree-Level.

X
4

2. Reference Group Identity with Black
College Faculty

X
5
= Acceptance of the Open Admissions Concept

R
2

(X
4

R
2

(X
5

2 ,D
" (X6

1
)

14
)

25)

.32

.08

'15

R2
'(X7

R2 (Kg

R2 49

6) =

7) =

. 7)°'

.44

.21

.4°.48

X
6

='

A
7'

. X 8=

X9=

.72

Active InvolvementlEf Students as Instructional
Strategy

Proportion.of Students who Participate in Class
Activities

Average Expected Grade

rerceived Teaching Effectiveness

Ui = Disturbance on Xi

30
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Table 12. Reduced Model

Race

= Education Courses

X
4
=iteierenee roup Identity with Black

College F ulty

X
5
= Acceptance of t Open Admissions Concept

1-

A

X
6

Activi Involvement of Students as Instructional
Strategy ,

X
7
= Proportion of Students who Participate in Class

Activities

X
8
= Average Expected Grade

X
9
= Perceived Teaching Effectiveness
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. Figure 1. Theoretical Model
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. Figure 2. Empirical Model

X
1
= Race

/
Education Courses'X

2
-=

? X = Academic Degree .Tavel
3% N.-

X4 =

k
nce Group,Identity:with Black

li egeJaculty

R5 at Acceptince of _.t

4*

A

6,= Active Involvement bf Students as Instructional
StratOEY ,

x8

= Proportion of-Students mho Participate in Class
Activities

= Average,,,Expecte'd Grade . a

X9 F61-ceiv'ed Teaching Effectiveness
Open Admissions Cdncept

Ui = pisturbancepn Xi

u3'


